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THE ROAD TO MORE GEND
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Rationale

Background

Liberia and Germany are jointly implementing a profn order to make pre-service education for health
ect that seeks to address gender biases in the ldbetor professions more accessible to women and
rian health workforce. e objective is to improvemore responsive to their needs, the EWH aims to
institutional capacities and personal empowermesttengthen the gender responsiveness of selected
of women to enable their increased economic phealth training institutions (HTIs). is is in turn
ticipation in Liberia’s health workforce. e project is expected to positively in uence student enrol
“Employment-oriented support for Women in thement, retention, and performance in education for
Health sector” (EWH) is led by Liberia’s Ministry ofvomen entering health sector professions. e GIZ
Health (MOH), with other national partners from thehas already identi ed that there is a need for and
health, education and employment sectors. e Gersigni cant scope to strengthen the gender respon
man technical cooperation contribution is funded ksiveness of HTIs in terms of institutional capacities
the Federal Ministry for Economic Cooperation anfbolicies and services) and human capacities (gender
Development (BMZ) and focuses on capacity-devebmpetencies of sta and students).
opment. e GIZ, in close collaboration with inter With the aim of achieving greater gender respon
national development partners active in Liberia,sweness at Tubman University in 2018 a gender audit
responsible for implementation on the German-sideas conducted. e gender action plan elaborated

e EWH project seeks to improve women’s during the gender audit workshop was adopted by
career opportunities in Liberia’s health workforcthe university administration (step 5). Part of the gen
is entails support for equitable access of women tder audit was also (step 6) to develop and implement a
education and career development along the camgamnder training for sta , faculty and students.
ladder as well as making the general HR planning, is documentation is the result of a two-day
development and management systems for the hegkhder training workshop at Tubman University on
workforce more gender responsive. EWH seekdNlovember 20 and 21, 2018. In total 18 persons par
both empower individual women and foster instituicipated in the training, among them 7 women and
tional change. e capacity development approactl men.
accordingly targets capacities at the level of indi
viduals, institutions/organisations and cooperation
systems.

Objectives

e objective of the training was to develop individ

ual gender competencies of key administrative and
teaching sta as well as selected student representa
tives from the College of Health Sciences at Tubman
University. e training aimed to enable participants

to grasp and apply key concepts related to gender in
the context of their institution and thus, contribute

to institutional change in order to strengthen the
gender responsiveness of the institution.



e workshop started with a prayer before the EWHGIZ and the gender training workshop as part of the
project TA addressed introduced the EWH projeaender audit process.



1.2 Sociogram

In order to identify the various subgroups among the
participants and how they relate a short sociogram was
conducted. Participants were asked to locate them
selves in the room:

a) According to gender

b) According to functional groups

¢) According to exposure to gender issues

Management Administration

e majority (9) were students, 3 were faculty (educa
tion, public health and health sciences), 2 from man
agement (gender center), and 4 from administration,
including the president who considered himself as
administrative.

Line of gender knowledge
Participants were asked to stand along a line on
oor with numbers marked from 1 to 10. 1 repre 4
sented knowing nothing, or very little about gende 7
while 10 meant being gender competent. Most of 164
group considered that they knew something abd
gender, ranking themselves between 3 and 5. Se\g:
participants positioned themselves below 3, and o

one at the number 10.



1.3 Introduction of participants: One to one interview

For the individual introduction of the group-parEach participant presented her/his partner verbally
ticipants small cards with names of animals weare pinned the related colored card on a softboard
distributed. Participants had to nd their partner It was interesting to see which animals the par
and interview her/him according to a set of-quetcipants selected. ere were eagles (3 men), some
tions that were written on a ipchart. e facilta lions (2: 1 woman, 1 man) one monkey (woman),
tor reminded the participants the rules for writingne gorilla (man), one leopard (man) and one fox

on colored cards: (man), but most of them selected domesticated ani
¢ One idea on one card mals like horses (2: 1 woman, 1 man), dogs (3: 2 men,
* Not more than three (max. four) lines 1 woman), one cat (man), sheep (2: 1 woman, 1 man),

* Using the whole space for writing, starting torabbit (2: 1 woman, 1 man).
write from the upper left corner

« Writing legibly using both capital and lower-
case letters.
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One to one interviews and expectations
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Name Position How did you comeParticipation in  Which animal
to the workshop? gender audit  would you like
to be?
E.F Student Selected Yes Eagle
W. K. Assistant Registrar  Selected by gendetyes Eagle
oce
T.D.J-B Assistant Vice PresideBecause lama No Cat
for Academic A airs  supervisor of the
Gender o ce
J.J.D. Student, Public Health Selected Yes Monkey
Dpt.
M. S. E. Student Selected Yes Horse
D.C. G. Student Selected No Horse
D. K. W. Student Selected No Sheep
A.E. L. Gender Director Duty Yes Rabbit
M. M. C. Faculty of Education = Selected No Dog
C. K. W. Student Selected No Lion
A.J. M. Administrative assistarselected No Dog
Gender Development
Center
E.W. W President of the Invited No Gorilla
University
N.D. W Manager for compli  Selected Yes Sheep
ance, quality assurance
E.N.N Student Selected No Fox
M. M. T. Faculty Health Sciencéesvited No Leopard
M. A Administration Invited No Lion
J.B.W. Faculty Public Health Selected Yes Eagle
N.E.T. Student Selected Yes Dog
T.B.C. Intern of the GIZ | am part of the  No Lion
EWH project/ MPH at training team
Cuttington University
R.G.D Public Health Student,Selected by the  Yes Rabbit

Representative of Col
lege of Health Science

college
S




1.4 Training needs assessment

Before the gender training a short questionnaire Create more awareness on abuse

on training needs had been distributed to partic
ipants of the gender audit workshop. Nine partic

ipants answered the questions. e answers have

been categorized and summarized. ey were con

Be better able to engage in all activities,
opportunities and decision making

Personal development

sidered when designing the workshop program and Become more self-reliant, increase self-esteem

form part of the expectations of participants for the
gender training. 3.

1. ree things you would like to know/to

know better at the end of the gender train

ing workshop?

e Catch up with what has been learnt in the
gender audit workshop

e General issues about the GIZ EWH proj
ect

* e pillar within the SDGs that speaks
highly on gender issues

What are technical terms in regard gender
you want to understand better after the gen
der training workshop (list as many as you

want)?

e most often mentioned term was: sex disag
gregated data. Also, the di erence between the
terms sex and gender, male and men, female
and women, boy and girl were mentioned sev
eral times.

Gender audit and gender mainstreaming were

e General issues in regard gender and gendermentioned once each.

equality
To what extent gender equality in the 4.
society contributes to development?
To what extent a gender balance in
institutions is important?
Di erences between men and women
in terms of learnt behaviors, self-econ 5.
dence and self-esteem, as well as recog
nition and social status.
e Gender knowledge
How does gender as term include men
and women, boys and girls?
Sex disaggregated data and its use
— What is gender mainstreaming?
* How can we deal with gender issues at
TU?
* How to develop one’s personal capacities

2. ree things you would like to do better or
di erently after having participated in the
gender training workshop?

Knowledge
Have more knowledge and a better under
standing of gender and gender equality

Attitudes
Become more gender sensitive and aveid ste
reotypes against women

Practices
Become more active in explaining and-advo
cating for gender equality at the school

Did you participate in the focus group dis
cussions or in the gender audit workshop?
Most of the nine respondents had participated
in the gender audit activities in May 2018.

If yes; what are the three things you still
remember from the focus groups or the
audit workshop?

Gender knowledge
Roles relating to gender change over time
Gender roles are changing

Sex is used to denote biological characteristics
e di erence between gender and sex

De nition of gender

Gender referred to both man and woman

Sex di erences biologically

Sex cannot change, but gender (roles) can
change

Gender equality
Gender equality
Women and men are the same in society

Gender empowerment
Peace building
Young empowerment

Planning for change

Encouraging women to participants [partici
pate] in activities

Tubman University needs to be gender ori

11
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ented when it comes to employment

ere is a need to have a gender action plan
at Tubman University

Identifying stakeholders for the implemen
tation of the various issues or policies being
developed.

Workshop methodology

Group presentation on action plan
Making your audience focus on the
training

Developing a focal question to be able to
stick to the point of discussion

1.5 Expectations

e participants were asked to write down their
expectations on colored cards and pin them on the
soft board.

Expectations

Fully understand gender related issues and the outcomeadfi-the
ing be fully implemented

| expect to know so many things from the workshop, that | did not
learn from the past workshop

My expectation is that the gender workshop should be successful
and participatory

To be able to educate others about gender issues

To help change the world through gender awareness To be certi catieel tétiering
To be a positive thinker about gender

At the end of this | should be able to get the message of gender equal
ity so that it can be implemented out there to my fellow friends

| expect to know what gender, sex, and gender equality is; it will help
me to be a positive thinker and understand the meaning of gender
equality

Understanding, more participation and success

Better understanding of gender sensitivity

I know very little about gender, but from this workshop | will learn
a lot about gender and | will like to be part next time so that | can
learn more

To know about gender mainstreaming, to learn about gender disag
gregated data and how to be placed in a system

Deepen my knowledge of what it means to be gender sensitive

To have more understanding about gender and gender mainstreaming




| expect detailed information about gender, the importance; advan
tages and disadvantages of gender equality in the society

Hope to acquire knowledge-based information for myseltiuand s
dents

To have an understanding of what gender is; to enhance my knowl
edge when dealing with gender issues

To be reminded of things | have forgotten from the previous work
shop and to learn new things

To know about the importance of gender; what the understanding of
gender is; to learn new ideas on gender related issues

Knowledge gotten from this workshop and recommendations will be
implemented and taken as a priority at TU

1.6 Program of the workshop

After this activity, the program of the workshop andue to time constraints some changes to the agenda

its methodology were presented by the facilitator. were necessary.
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1.7 Pre-test

e pre-test asked for participants’ knowledge abot
gender and their own experiences in this regard.
questions address the learning objectives of-the
ferent program topics.

Pre-test

1. What, in your point of view is the di erence
between the terms: “sex” and “gender”

2. What gender stereotypes are you confrontec
with in your working environment? To what
extent are these stereotypes positive? To wh
extent are they negative?

3. What gender stereotypes do you use often
in your social environment? In your point of
view, what do you think are reasons for usin¢
them?

4. If you were asked to describe the concept of
gender to someone, what would you list as itt
key features?

5. Please write down up to ve di erences in th
daily work(load) between men and women in
your societal setting.

6. In your point of view, what are relevant-ques
tions to answer in order to analyse the-situa
tion in your working unit/institution in regard
to gender equality?

7. What do you think you can personally do to
increase gender equality in your working unit/
school?

Results of the pre-test

Correctand |0 1 2 3 4 Total
somehow cer

rect answers

No. of partici | 1 2 8 5 1 20
pants

e shaded part would be those who passed the test.




2 CHANGING PERSPECTIVES

2.1 Exercise: Sharing our experiences on gender

e group was asked to write down their individualcame from the social sphere, only one of the partici
experiences on gender based on the instructions fpamts mentioned something from the working envi
the exercise. It turned out that it was not so easydament.

come up with something that is expected from the e participants were divided into two groups of
opposite gender, that they would like to do, despitemen and two groups of men and worked on the
not belonging to this gender. Stepping out of thexercise rst individually before sharing their +e ec
assigned gender roles proved to be di cult, even jtishs with their group members. Finally, each group
as a mental exercise. Most of the examples then givesented to the plenary.
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Women’s groups

Two things | like that are Two things | hate to do thaTwo things I like that are typTwo things | wish to do
typical for my gender are typical for my gender : |cal for the opposite genderurgently that are done by
: : the opposite gender

Caring and cooking Fetchlng water and fetchln@uttmg my hair and shlng Hunting and brushing
© re wood -

Caring and cleaning my hou:Wearlng skirts and fetchm@laymg check-up and hunt|n§|d|ng a motor bike and

Water : . climbing in a palm tree
Studying and cooking Fetching re wood and |ren Playmg football and cuttlndﬁellmg and open my blouse
“ing of cloths _my hair - for breeze
Baking and cooking Brushing and hunting Playmg basket-ball and bokluntmg and brushing of
5 g ing ‘ bushes
Caring and cooking Plating hair and farmlng Cutting my hair and brushlnngmove clothes when working
: “ the farm “and hunting

Cleaning the house and taIBaearmg children and todoo much eating and playlng)rlnklng and driving
care of my little brothers anmuch talking :
sisters

Washing the dishes and donTgnkerlng and wood WorklngNork topless if the weather is
“ the laundry ; hot and sit like men

‘1 would like to cut bushes as a
“man does but | cannot

- Iwould like to be a sherman,
but | don't have the ablllty to
~do so

ere were two cards that generated some debate:

e Brushing and hunting was seen a man’s and
not a woman’s activity. ere seem to be some
communities in which brushing and hunting
is also the task for the women.

e e last card in the second column seems to
pertain more to the things one would like to
do but is actually not allowed to do it, becaud
of one’s gender.

16



Men's groups

Two things | like that are Two things | hate that are Two things | like that are Two things | wish to do

typical for my gender typlcal for my gender typlcal for the opposite urgently that are done by
: : gender ‘ the opposite gender
To provide food for the hous@o ght war in any way and Stay away from others but : Like to be around children,
and be a good leader : to be the only provider for : not allowed and being the there are certain chores
: : the home house keeper reserved for women: cooking,
: : : cleaning

Being a home protector anéIHate to be violent and not ' : To cook when | stay home To quiet my baby when it
being an absolute prowder regarding women as equal during weekends and cleancries but cannot because the
opportunlty holders - up the house during week mothers does it
“ends :

To be a bread winner for thfeTo ght a war and to hunt To take care of my brethrehTake care of babies and dish
house and make sure the  for animals ~and to purchase food stu : up
home is peaceful f f

Manage my unit as best as I hate my wife trying to To help take care of the kidsl would like to be “spect” but
possible and exercise my : in uence my decisions in theand sometimes help with thenust do the speaking, but
authority taking into accounhome - same house work : : the women wait (to?) step up

the needs of my unit and the
people assigned to me

To decide on my own and toI hate to brush and to cllmb Cooking at home and pléﬁoo much of washing and
be rstin anything : ing Ludo - too much of dressing

Being in charge of issues : | love to be in charge of thé I love to be in charge of thé To share the responsibilities
occurring in my home and - nances in the home and = nances at the home and - at the home with my wife
make major decisions as to love to give the nal deusmralways make the nal deu and make the nal decision
the well-being of the famlly in the home with regards to sion in the home “in the home

runnlng the home : :

To work and provide food, Doing risky thing, e.g. ght§ Watching movies and too Assist in doing some house

shelter, clothing for my fam ing on fronts during the war much dressing chore when | am not busy
ily and always stay around§ and to be seen as the only§ and help to take care of the
with my family - provider for the home - children

To provide for my family arfd:ighting and washing of To take care of my childreﬁ Baby sitting and business

make sure they are protectadothes and to wash but is usually

all the time ; - done by the women ‘

Hunting and shing Walking about and being : To get pregnant and to givé Breastfeed my baby but |
rude - birth to a baby and to cook§ cannot and get pregnant but

' “well ‘ cannot

Playing musical instrumenfs To cook and set up oeca Take good care of my chil-

and assuming leadership : sions for dinner, etc. and bedren and wake up very early

roles 5 care giver as mostly done b}o prepare the home

“women in care giving centers

Cleaning up and performing
- a normal home care responsi
: bility and total child care

17






ings women and men like to do or not like to do environment and only one from the men's working
refer to the usual gender stereotypes. It is interesspyere. is then refers to the leadership role the per
that men refer to violence and ghting as things thespn has in his working unit.
do not like but seem to be expected to act or feel sociaReasons for it may be that for the participants it
pressure to behave in this way. It is also interestivers di cult to imagine activities or situations in their
that the men participants in this group would like tavorking environment that are related to their gender
contribute more in the household with cooking andondition e.g. positive for men: speaking in assem
looking after the children, but they are deprived frobiies, and for women students that professors promote
doing so. e women in the group in contrast wouldtheir active participation in class; or negative for men:
like to be able to take the men’s liberties in termstbat they are expected to always take a leading role
cutting their hair, working topless in the heat; plagnd for women: that it is di cult to move up in the
ing football, climbing trees, and riding motorbikescareer ladder or that their male colleagues often do
Most of both positive and negative examples givent consider their opinion.
by both genders come from the personal and societal

19
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2.2 Exercise: Power walk

Energizer

To refresh we started after the lunch break witt
short rythm energizer: It starts by tapping your thig
twice, clap your hands twice and snap your nge
twice.

Fe... fefa... fefafo... and then you can repeat.

To continue with the technical content of the workg "

shop we decided to do the “Power walk” exerc
instead of the originally planned “Quiz on roles a,
activities of men and women”. Similar to the quiz, t
activity illustrates that women and men do di ererf
activities during the day, having di erent opport

inequalities in every-day life.

Six volunteers were given colored cards on which
certain roles were described. e volunteers were asked

N
]
1#

&

nities and di erent limitations based on their socig
economic and educational positions in a society. In

taking on a new role and re ecting on its boundaries
and/or opportunities, participants learn to perceive

to imagine themselves in these roles before reacting
to a series of questions that were read out one by one

by the facilitator. e volunteers were instructed to

take one step forward, if in that role one could answer
“yes” to the question. If uncertain or having to say

“no” the person had to stay where she/he was.

.The Power Walk

e roles:

1. You are the wife of the village chief, who
heads the village council and is a large land 6.
owner

2. You are a woman doctor, unmarried, and you
are in charge of the local rural health center

3. You are a married man with three children.

you farm yourself to provide subsistence crops
to the family.

You are a mother and single parent with three
children, who lives in an urban slum. You sup
port your family by selling vegetables on the
roadside.

You have a piece of land for cash crop farming questions:

that your wife helps with. She also carries out
subsistence farming to feed the family

4. You are the village chief, head of the village ¢
and a large landowner. You are married with
three sons. °

5. You are a married woman with two daughters.
Your husband has got a small piece of land on
which he farms cash crops and you help him.
Besides this, you have a small garden which

Would you be able to read a newspaper and
announcements of important messages?
Would you have a nal say in deciding how
the family income should be used/spent?
Would you never be vulnerable to sexual
harassment?

Would you be able to have major in uence on
the decision of the location of the water supply
in the area you live?

1 Liverpool School of Tropical Medicine and University of ManchesgeiqiMMarshall), taken from District Health Management Tools, In\203,

ed. Barbara Kloss-Quiroga



*  Would you never go to sleep hungry? .

*  Would you be elected as a member of the local
village or neighbourhood council? .

*  Would you be able to take a two weeks holiday
abroad?

e Could you a ord an expensive but necessarye
surgical intervention?

*  Would you be elected member of Parliament?

e Could you go away on a three month traininge
course to improve you job prospects?

e Could you go to evening meetings in the local
bar where community politics are discussed
and informally decided? .

* Would your views be requested at a commu
nity meeting discussing the location for a new
health center? .

*  Would you be asked to use your in uence to
get your nephew a new job?

Would you expect to be able to relax during
the evening after a full day’s work?

Would you ever become a judge?

Could you leave your two-year-old baby to
travel for work?

Would your complaint about the treatment

of your sick child at the local health center be
followed up and taken seriously?

Would you feel con dent about speaking at a
public meeting?

Could you be represented in a court of law
over a land dispute?

Would you never have to stand in a queue at
the health centre?

Could you a ord a refrigerator?

Could you in uence the choice of a local male
health worker?

The start

The nal distribution

At the end of the exercise the volunteers were asked
one by one to disclose their roles and explain how they
felt when listening to the questions.

e analysis generated some discussion about the var
ious roles assigned and how representatives of these
roles went forward when answering the questions pos
itively.

Participants became aware that women’s-educa

tion plays a crucial role in changing traditional roles
in society and overcoming gender stereotypes. In
addition, they realized that despite having a husband
who is well recognized in the community his wife
may not have the same decision making or economic
power. e same could be appreciated with the small
farmer and his wife. Last in the line stood the single
mother with three kids.
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O
3 GENDER CONCEPTS

3.1 What is gender?

e exercise challenged participant's own thinkingere was still substantial misunderstanding about

and conceptual knowledge. e related handouts wethe di erences between sex and gender and what the

therefore distributed only after the exercise. gender concept entails despite the various opportu
e participants were asked to discuss their ownities during the morning in which the term was

understanding of gender and present their discussgplained.

results to the plenary (see group work instructions)

Group 1 Group 2

Photo on top: Group 3
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Group work results
Group 1

e state of being a male or a female

To distinguish between male and female
Gender refers to male and female

e natural role(s) assigned to male and fema
Social roles ascribet a male and female

oo

SummaryGender is referred tas both male and |
female and thesocial roles ascribed or assigned
to them. ;

Comment by the facilitator _
the terms male and female refer to the biologieal/
ural di erences between the two sexes. e terms me_,
and woman refer to the societal, cultural roles g’
responsibilities of both genders in the society. WH.
the summary explains the term gender correctly af
from using the biological terms of male and fem:
instead of using the terms man and woman, the
4 characteristics relate to biology/nature (male &
female) and not gender/society (man and woman

Group 2

e group presented a ipchart sketch with their idea

about gender:

1. Who am | and what role do | play in society
(female, male)?

2. Gender has to do with equal participation
being a male or a female. It is also the state
of access to equal opportunities, and decisio
making

3. Gender is the distinction between a male an(
a female

4. e total involvement of male and female in a |
society

5. Gender is a state of being a male or a femalg
it's the physical appearance of the human
body.

Comments by the facilitator

When we talk about the distinction between male a
female, we talk about biological di erences. e-bio
logical di erences make up the physical appearance

of the human body. Gender in contrast refers to learnt

social roles of men and women (we talk about men

and women, when we refer to gender, not about male

and female). So, men and women have assigned roles

and responsibilities in the society. We talk of gender

un-/equality when we refer to the extent to whicle total and equal involvement of women and men
women and men are equal in a society and enjoy eguabciety is called: gender equality.

participation and decision making or not.
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Group 3

1. Gender refers to the state of being male or
female/ man or woman

2. Characteristics
a. Physical di erence
b. Biological (sex)

3. Societal Roles/responsibilities Z CH‘H’KﬁC_TeR_IS’,’C\S'
a. Care givers (female) A 'P}{y VAL, biFrepenice
b. Provision (male) B. BrotogichL_ (\S-EK)

Comments by the facilitator o

e facilitator commented on the presentation: wherg \SBC 1ETAL f"ﬁes/kémﬂcme'
we talk about gender, we use the terms: man ¢ /. C aRe CF:U:MF—(FEMM&)
woman; when we talk about the biological di erenc{ 1=, @w&{m (ﬂ?ﬂ(.e_‘;) f
(sex di erences), we talk about males and females
with the animals). Human beings are social beings,
refer to gender when we talk about the learnt roles and
responsibilities and share of work and power distribu
tion between men and women in a society.

Summary of the exercise
1. Gender is di erent from sex; it is not biologi 5. Persons who act outside their assigned gender

cally determined roles may face disapproval from family and
2. It varies from culture and culture, and with society

the economic, social, and political context 6. Itis important to consider gender relationships
3. It varies over time 7. Gender relationships are power relationships
4. We learn gender roles, which implies they can

change

e following handouts were distributed to the par
ticipants:



“What is Gender?”

What is Gender?
e conceptual distinction between sex and gendehat the tendency to segregate economic activities in
developed by Anne Oakley is a useful analytical tone way or another according to sex is strong. Tak
to clarify ideas and has now been almost universaity a list of 46 di erent activities, he suggests that
taken up. According to this distinction sex relatessome are more often masculine than feminine, and
biology, whereas gender identity of men and womeige versa. For example, lumbering is an exclusively
in any given society is socially and psychologicaflggsculine activity in 104 of his societies and-exclu
(and that also means historically and culturallyj deteively feminine in 6; cooking is exclusively feminine
mined. in 158 and exclusively masculine in 5. Hunting,

Biological and physical conditions (chremo shing, weapon making, boat building and min
somes, external and internal genitalia, hormoriag tend to be masculine, while grinding grain and
states and secondary sex characteristics) lead todhg/ing water tend to be feminine. Activities that
determination of male or female sex. To determinee less consistently allocated to one sex include pre
gender, however, social and cultural perceptiongafing the soil, planting, tending and harvesting
masculine or feminine traits and roles must be cdhe crops, ‘burden bearing’ and ‘body mutilation™.
sidered. (Oakley 1972, p.128)

Gender is learnt through a process of soeializa Even in child-rearing men play a substantial role
tion and through the culture of the society-corin some societies:
cerned. In many cultures, boys are encouraged in the* e Arapesh, for example, consider the busi
acts considered to display male traits (and girls viess of bearing and rearing a child belongs to the
versa) through the toys given to children or ganfasher and mother equally, and equally disquali es
assigned to them, the kind of discipline meted ouhem for other roles. Men as well as women ‘make’
the jobs or careers to which they might aspire, aawad ‘have’ the baby, and the verb ‘to bear a child’ is
the portrayal of men and women in the media aised indiscriminately of either a man or a woman.
other cultural spheres. Children learn their gend€hild bearing is believed to be a debilitating for
from birth. ey learn how they should behave inthe man as it is for a woman. e father goes to bed
order to be perceived by others, and themselvesrakis described as ‘having a baby’ when the child
either masculine or feminine. roughout their life is born.... e Trobriand Islanders are renowned
this is reinforced by parents, teachers, peers, tl@irtheir ignorance of the father’s biological role in
culture and society. reproduction, but they stress the need for the father

Every society uses biological sex as one critetioghare with the mother all tasks involved in-bring
for describing gender but, beyond that simple stairig up children”. (Oakley, 1972, p.134-135)
ing point, no two cultures would completely agree We see, then, that tasks and the division of labor
on what distinguishes one gender from anothelo not relate to the sex of the individuals concerned,
erefore, there is considerable variation in gendeand so are not common to one sex from one culture
roles between cultures. to another but are culture speci c. us, gender is

culture speci c.
Gender not only varies from one culture to

Division of labor in society another, but it also varies within cultures over time;
The division of labor between the sexes is bestture is not static but evolves. As societies become
explained by gender but, because reproductionmsre complex, the roles played by men and women
based on universal biological di erences between éne not only determined by culture but by socio-po
male and the female sex, societies use this as a bakigdrand economic factors.
allotting other tasks. ese tasks are allotted aecord
ing to convenience and precedents in the particular
culture and determine masculine and feminine rol&hy is gender a development issue?

“Professor George Murdock has surveyed tleeroles, that women play are di erent in any given
data of 224 societies (mostly preliterate) and shaesiety, and their situation is determined by legisla

2 OXFAM Gender Training Manual (1974), p. 94f



tion, religious norms, economic status or class, @dparately. e reproductive, productive and social
tural values, ethnicity and types of productive actividy community roles women are playing must be
of their country, community and household. Womelooked at as well as the roles played economically
are usually responsible for domestic work: they takel socially by men. By examining men’s and wom
care of children, family heath, cooking and providira’s roles a greater understanding of their needs and
food and other household services. In most socieitiw®lvement in power and decision-making around
they also play a major role in the productive activitigseci ¢ tasks will be reached. is is what we call
of the family; in farming, paid domestic labof, segender analysis (Caroline Moser).
vices, industries and income generating activities. In‘A very important point is that the women’s
some societies they also have clear community rabare in labor was of much more vital importance
In each of these areas — reproduction, produo the maintenance of the household tan the man’s
tion and the community- women have often beemork..... even the food supply contributed by the
adversely a ected by the development process. ewsomen was far more important than the man’s
is a wide gap between women’s high, yet unrecsigare....food collected by women was the staple food
nized, economic participation and their low polibf the natives...economically (the family) is entirely
ical and social power. To understand gender, tthependent upon women’s work.” (Malinowski 1963
activities of men and women need to be addresasdited in Oakley 1972, p. 139)

“Unpacking Gendér”

Gender is an old word which has taken on a néwuseholds, custom has been modi ed to enable them
meaning. It is a ‘portmanteau’ word containing t® have the means of production to provide for their
set if inter-related ideas. families, So, gender roles are not only di erent but
Sex is a fact of human biology; we are born malso change over time.
or femalg it is men who impregnate, and women Gender analysis looks not only at roles ane activ
who conceive, give birth, and breastfeed the hum#es but also at relationships. It asks not only who
baby. On this biological di erence we construct asoes what, but also who make the decisions, and who
edi ce of social attitudes and assumptions, behaerives the bene t, who uses resources such as land,
iors and activities: these are our gender roles andredit, and who controls these resources; and what
identities. Questioning them may feel threateningther factors in uence relationships, such as laws
attacking the very foundations of our understanebout property rights and inheritance.
ing of ourselves, our personal and social relations, is reveals that women and men, because of their
out cultures and traditions. di erent gender roles and responsibilities, have dif
Yet it is important to understand how we learn tierent experiences and needs. Both men and women
be boys and girls, to become women and men; hplay a role in the sphere of productive work and com
we de ne masculine and feminine behavior; how weinity life, but women’s contribution may be less
are taught activities regarded as appropriate for farmal. While men’s agricultural work my result in
sex, and the way in which we should relate to ameash income, women may be producing food for
another. What we learn depends on the society ifiéanily consumption, and the cash value remains hid
which we are born, and our position within it, ouden. In community life, men generally have the role
relative poverty or wealth, and our ethnic group. Fof public representation; women'’s rle of organization
unlike sex, gender roles are variable. In some soniely be crucial, but less visible, particularly to-outsid
ies women are farmers, own oxen, plough their oers. Underlying both productive work and commu
elds; in others this is ‘against God and nature’; in yity life is the work of biological and social reproduc
other instances where war, migration, or other factto. is is the foundation of human society: the
have left many women entirely responsible for theare of children and family, the maintenance of the

3 Adapted from: OXFAM Gender Training Manual, p.99f

4 We know today that sometimes this heteronormative distinction is ney@a make, e.g. when a baby’s sex is not clearly identi able, or children/
adolescents feel uncomfortable and misplaced in their body.



household, collecting water, and fuel, preparing, pro
cessing and cooking food, keeping people and home
clean and healthy. ese tasks can be arduous and
time-consuming — and taken for granted. Generally,
they fall to women.

Gender analysis reveals the roles and relationships
of women and men in society and the inequalities in
those relationships. Some information from the UN
World’s women 2015 report:

“According to the repdriprepared by the Statis
tics Division of the UN Department for Economic
and Social A airs, women live longer lives, bene t
from a better access to education and are more inde
pendent”.

Yet:

“e UN estimates that today, 58 million children

of primary school age are out of school worldwide.
More than half of them are girls and nearly three
quarters live in sub-Saharan Africa and Southern
Asia. Although the vast majority of the world’s
youth is currently literate, nearly two thirds of the
world’s illiterate adults are women, a proportion
unchanged for the last 20 years

Regarding employment, estimates reveal that only
50 per cent of women of working age are in the labour
force, compared to 77 per cent of men. Women are
found to remain concentrated in low paid jobs and
earn on average between 70 and 90 per cent of what
men earn.

Furthermore, women spend on average three
hours more per day than men on household chores
and caring for family members in developing-coun
tries and two hours more per day than men in-devel
oped countries. As a result of the gender division of
paid and unpaid work, in many countries, women
continue to be economically dependent on their
spouses.

Lone mothers with children constitute about 75
per cent of all one-parent households and su er higher
poverty rates than lone father or two parent house
holds”.

5 https://news.un.org/en/story/2015/10/513142-women-wwitle-live-longer-healthier-lives-better-education-ssynew-un-report ; accessed October 15, 2018



Gender Training Handout 2_4

Mr. Moy®

A story: Mr. Moyo goes to the doctor

"What is your job?" asked the doctor. "And after that?"

"I'm a farmer." replied Mr. Moyo. "She stays in the eld to do the weeding, and then
goes to the vegetable garden to water."

"Have you any children?" the doctor asked.

"God has not been good to me. Of 15 born, only '@Vhat do you do?"

alive." Mr. Moyo answered. "I must go to discuss business and drink with the men
in the village."

"Does your wife work?"

"No, she stays at home." "And after that?"
"l go home for supper which my wife has prepared.”

"l see. How does she spend her day?"

"Well, she gets up at four o'clock in the morningPoes she go to bed after supper?"

fetches water and wood, makes the re, cooks bré@o, | do. She has things to do around the house

fast and cleans the homestead. en she goes to tinetil 9 or 10."

river and washes clothes. Once a week she walks to

the grinding mill. After that she goes to the towriBut | thought you said your wife doesn't work."

ship with the two smallest children where she sé¥ course she doesn't work. | told you she stays at

tomatoes by the road side while she knits. She bhgse."

what she wants from the shops. en she cooks the

midday meal. (Source: Presented by the Women and Development Sub-
committee Ministry of Community Development and

"You come home at midday?" Community A airs, Zimbabwe to Women's Regional

"No, no, she brings the meal to me about three kilEcumenical Workshop, 26 June - 6 July 1989, Harare,

metres away." Zimbabwe)

Gender Training Handout 2_5
The Lie of the Lard

| HE LIEOF THE LAND |

OW PO You MAKE LRI I 4 HTHE
LivinG HERE? 0o LIREVIRSH (i, :

YT il | Freewgoo, AnD
LOOK AFTERTWE
CATTLE ...

. - AND PREPARE
THE GARDEN AND
PLANT THE SEEDS . ..

.. AMD WASHING
ANp Mé?‘l)fﬂ'ﬁ THE

3
N '

8 The Oxfam Gender Training Manual. © Oxfam UK and Ireland 1994
" The Oxfam Gender Training Manual. © Oxfam UK and Ireland 1994



Types of Work/Triple Ré8le Practical and strategic
gender needs

Work can be divided into three main categorieBractical gender needs
Women 's roles encompass work in all these-catego ey are a response to an immediate perceived
ries, and this is referred to as warnen's 'Triple Role'. necessity.

* ey are formulated from concrete conditions.
Productive worikivolves the production of goods and ey are derived from women 's position
services for consumption and trade (farrning, shing, within the gender division of labour (i.e. the
employment and self-employment). When people are women's role).
a ked what they do, the response is most often relatedey do not challenge the subordinate positi
to productive work, especially work which is paid or ori of women although they arise out o t.
generates income. Both women and men can be ey are needs mainly arising from and reinforc
involved in productive activities, but for the most part, ing women 's reproductive and productive role.
their functions and responsibilities will di er according
to the gender division of labour. Women's productiVractical gender needs may include:
work is often less visible and less valued than mens. Water provision.

* Health care.
Reproductive workvolves the care and maintenance Income earning for household provisioning.
of the household and its members including bearing Housing and basic services.
and caring for children, food preparation, water amd Family food provision.
fuel collection, shopping, housekeeping and family
health care. Reproductive work is crucial to humaey are needs shared by all household members yet
survival, yet it is seldom considered 'real work'. In padenti ed speci cally as practical gender needs of
communities, reproductive work is, for the most paromen, as it is women who assume responsibility for
manual-labour-intensive, and time-consuming. It iseeting these needs.
almost always the responsibility of women and girls.

Strategie gender needs
Community woiikvolves the collective organisatiom ese are formulated by an analysis of wom
of social events and ervices: ceremonies and celebran's subordination in society.
tions, community improvement activities, participa When addressed, they should lead to the
tion in groups and organisations, local politicat activ transformation of the gender division of
ities, and so on. is type of work is seldom consid labour.
ered in economic analyses of communities. However, ey challenge the nature of the relationship
it involves considerable volunteer time and is import between men and women.
ant for the spiritual and cultural development of com ey aim to overcome women 's subordination.
munities and as a vehicle for community organisation
and self deterrnination. Both women and men eng&&feategie gender needs may include:
in community activities, although a gender division Abolition of sexual division of labour.
of labour also prevails here. * Alleviation of the burden of domestic labour and

child care.

Women, men, boys and girls are likely to be involved e removal of institutionalised forms of dis
in all three areas of work. In many societies, howevercrimination such as rights to own land or prop
women do almost all of the reproductive and much erty.
of the productive work. Any intervention in one area Access to credit and other resources. Freedom
will a ect the other areas. Women 's workload can of choice over child bearing.
prevent them from participating in development proj Measures against male violence and control over
ects. When they do participate, extra time spent farrn women.
ing, producing, training or meeting, means less time
for other tasks, such as childcare or food preparation.

(Source: Two Halves Make a Whole: Balancing Gender
Relations in Development CCIC/MATCH/ AQOCI)

8 The Oxfam Gender Training Manual. © Oxfam UK and Ireland 1994 ° The Oxfam Gender Training Manual. © Oxfam UK and Ireland 1994
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3.2 Gender terms

In the following exercise the participants were pro
vided with de nitions and asked to discuss these and
come up with a de nition in their own words. Because
of the earlier exercise the term gender was not among
the de nitions.




De nitions

e participants discussed one de nition in pairs and
then presented their own explanation to the whole
group before reading out what was written on the

DIN4 A sheet of paper.

@render perspective:

A way of seeing or analysing, which
Jooks g"’ The fmp'g:f‘ofyrtlesgm/qﬂ
Appor‘l'uﬂ'!_ips, social roles and interact-
ions- This way of seeing is ihat enq
bles one 1o carry out gender analysis

and subse uen‘fy o mainstream g

gendler perspective inlo any program,
policy or organisation.

Sex—disaqgregated datq: r

o 1hat is cross—classified b
2:: prgse,n‘h'ry information &pr:m#e\b
for :ne.n ond women, boys and girls.
Sex—disq data i's necess-

ary for offedive gender analysis.

Sender sensitive:
ler norms, roles and

Addressing gend.

access To resources ia su for as

ncedod ‘fb read: the oéf&hm/soqf.

Gender statistics:
SWtistics that adequalely reflect
differences and inegual-'ﬁ'es in the situc
+ion of women and men ha’m’e;}sa;f
Jife- reflect gender issues, /8,
|c;ue5-flg?s, problems and concerns relaled 1z
all aspects of women's and men’s fives, inc
luding Their specific needs; opportuntlies anc)
Ic_on vibutions o &cic‘fy. sheuld also ade -
ualely reflgct differences and inegualit-
les in the situation of women and mep.

e rstday of the workshop concluded with the dis

tribution of the handout on gender terms.

Giender mainstreaming -

Involves ensuring That gender- per-
spectives and affentionto the goal
actiy-

?l‘ldelf' ualite 3 are Cen'tm’ 72
resource allocation; develo-

rhes o
pment of organisational functions s Prog-
roms; and the policies procedures
and practices of jnstitutions.

ender equalily:
Refers 1 equal rg/n'i; responsibilities
and oppori'unfha of wemen ard rmenand
boys and girle. Equah’!ydus not mean That
men and women will become. the same but
that women’s and men’s ;{9’:‘1‘3. mm&‘[.
itves and opportunities will not depend on
whether fheym born male or female.
Gender agualify imphes ol The inbrests

needs ond prioritias of both women and men
are faken isto onsideration recsgnising The
diversity of different groups of wemen and men.

MWender stereslypes’
Grender sterectypes are simplistic izem.

ralization abouT the gender affributes,
diﬁemnce.s and roles between men and
women. Stereotypes are often used 4o
Justify gender discrimingtion more broad.-
ly and can be reflected and rainforced by
+raditional and modern theories, lows
and institutiona/ practi ces.




“Gender terms”

Term De nition

Gender Refers to the roles, behaviours, activities and attributes that actyeatsm
given time considers appropriate for men and women. In addition to the social
attributes and opportunities associated with being male and fehtladerala
tionship between women and men and girls and boys, gender also refers to th
relations between women and those between men. ese atrippegunities
and relationships are socially constructed and are learned thialigatisoc
processes. ey are context/ time-speci ¢ and changeable.

Source: UN Women OSAGI Gender mainstreaming concepts and de nitions

Gender analysis A critical examination of how di erences in in gender roles, activitiés, ne
opportunities and rights e ect men, women, girls and boys in certdionsitua
and contexts.

Source: UNICEF, UNFPA, UNDP, UN Women: “Gender Equality, UN Coher
ence and You

Gender Based ViolenceGBYV is an umbrella term for any harmful act that is perpetrated againsisa person

(GBV) will and that is based on socially ascribed di erence between men and women. e
nature and extent of speci ¢ types of GBV varies across countries, anttur
regions. Examples include sexual violence including sexuatiexpéduse and
forced prostitution; domestic violence, forced/early maraagéyhtraditional
practices such as female genital mutilation; honour killingslandntieritance.
ere are di erent kinds of violence, including (but not limited) phgisicerbal,
sexual, psychological, and socio-economic violence.

Source: UNICEF, UNFPA, UNDP, UN Women: “Gender Equality, UN Coher
ence and You

Gender equality Refers to equal rights, responsibilities and opportunities of wahmeenaand
boys and girls. Equality does not mean that women and men will ttecome
same but that women’s and men’s rights, responsibilities and ofpg®rilhi
not depend on whether they are born male or female. Gendi¢y agpbes
that the interests needs and priorities of both women and men are taken into
consideration, recognising the diversity of di erent groups of wocharea.
Gender equality is not a women’s issue but should concern and fully engage men
as well as women. Equality between women and men is seen both as a human
rights issue and as a pre-condition for, and indicator of, sustainabelegreo
tred human development.

Source: UN Women OSAGI Gender Mainstreaming Concepts and De nitions.

Gender equity is is the process of being fair to women and men. To ensure fairness, strategie
and measures must often be available to compensate for women’s hitorical a
social disadvantages that prevent women and men from otherwisg opeaati
level playing eld. Equity leads to equality.

Source: UNFPA




Term De nition

Gender Focal Points/ Change agents whose over-riding role is one of advocating for intzatised a
Persons to and integration of gender equality in his/her agency’s policiexjaauchpr He/

she may also facilitate communication and connections relatedite geality

and empowerment, and dissemination of what has worked well in the arganisati

Source: UN Women ITC-ILO 2013, Blended course for UN system gentier focal poin

Gender gap e discrepancy in opportunities, status and attitudes etc. betweeande
women.

Source: https://en.oxforddictionaries.com/de nition/ugégende

Gender mainstreaming Involves ensuring that gender perspectives and attention to the eyuddrof g
equality are central to all activities and resource allocatilmprdentof organ
isational functions, programs; and the policies procedures tiodspohmsti
tutions.

Source: OSAGI Gender Mainstreaming/ e UNITED NATIONS.

Gender neutral Gender norms, roles and relations are not a ected (worsened or improved)

Source: UN-INSTRAW (now UN Women), Glossary of gender relatedbterms and ¢
cepts (adapted from Eckman 2002)

Gender perspective A way of seeing or analysing, which looks at the impact of @epéeple’s
opportunities, social roles and interactions. is way of seeing is whkgseone
to carry out gender analysis and subsequently to mainstreampeeggyeltive
into any program, policy or organisation.

Source: UN Women Training Centre’s Gender Equality Glossary

Gender responsivenessMleans going beyond acknowledging gender gaps and to really doinggsomethin
about the discrepancies and to overcome historical biases. Itsateddefii
fying and removing the constraints and barriers that limit womers<@asuek
rights as education, employment and careers.

Source: UN Women/REFAC Cameroon

Gender sensitive Addressing gender norms, roles and access to resources in so far asaseded to r
the objective/goal.

Source: UN-INSTRAW (now UN Women), Glossary of gender relatecbterms and ¢
cepts (adapted from Eckman 2002)

Gender sensitisation/ Refers to training that changes awareness, behaviour towardseptidnger
sensitivity training about people because of their gender and gender orientation. It is onstof the
steps in a gender education course or program.

Source: UNESCO

Gender statistics Statistics that adequately re ect di erences and inequalities itndtiensof
women and men in all areas of life. ey re ect gender issues, that is, questions
problems and concerns related to all aspects of women’s and men‘adives, incl
their speci c needs, opportunities and contributions to societysheuld also
adequately re ect di erences and inequalities in the situation af eod@en.

Source: Gender Statistics Manual, UNSTATS




Term

De nition

Gender stereotypes

Gender stereotypes are simplistic generalizations about thatgdndes, dif
ferences and roles between men and women. Stereotypical charatteuistic
men are that they are competitive, acquisitive, autonomous,dedépsmfron
tational, concerned about private goods. Parallel stereotypasrmohald the

they are cooperative, nurturing, caring, connecting, groofearieoncerned
about public goods. Stereotypes are often used to justify gendendimari

more broadly and can be re ected and reinforced by traditional and madern the
ories, laws and institutional practices.

Source: UN Women Training Centre’s Gender Equality Glossary

Gender transformative

Transforming unequal gender relations to promote shared powef, afontr
resources, decision-making and support of women’s empowerment.

Source: UN-INSTRAW (now UN Women), Glossary of gender related terms and
concepts (adapted from Eckman 2002)

Sex

Either of the two main categories (male and female) into whichshantan
many other living things are divided on the basis of their biology andcreprodu
tive functions

Source: https://en.oxforddictionaries.com/de nition/sex

Sex-disaggregated datdata that is cross-classi ed by sex, presenting informationebeparaten

and women, boys and girls. Sex-disaggregated data is necessamefger ect
der analysis.

Source: UN Women Training Centre’s Gender Equality Glossary

Sexual Harassment

Any unwelcome sexual advance, request for sexual favour, verballagrhysic

duct or gesture of a sexual nature, or any other behaviour of a sexual nature that
might reasonably be expected or be perceived to cause o ence or humiliatio
another, when such conduct interferes with work, is made a conditioyf empl
ment or creates an intimidating, hostile or o ensive work environmieite. \W
typically involving a pattern of behaviour, it can take theofa single incident.

Sexual harassment may occur between persons of the opposite or same sex. Bot
males and females can be either the victims or the o enders.

Source: UN Women Anti-Harassment Policy

Women’'s Empowermente empowerment of women and girls concerns their gaining @ovdecon

trol over their own lives. It involves awareness-raising, buildiog skence,
expansion of choices, increased access to and control over resoctices and a
to transform the structures and institutions which reinforce ameduatepgen

der discrimination and inequality. is implies that to be empowered thely m

not only have equal capabilities (such as education and health) andesgual acc
to resources and opportunities (such as land and employateéhfybmust

also have the agency to use these rights, capabilities, resourceasuanitiesppo

to make strategic choices and decisions (such as is provided through leadersh
opportunities and participation in political institutions).

Source: UN Women Training Centre’s Gender Equality Glossary




4.1 Introduction to day-two exercises

e day started with a short energizer: “Do what | doGroup work instructions

as | do just do it” (see picture above).

e second day of the workshop was dedicated t
action planning. e knowledge and skills transmit
ted during the rst day were to be applied to the-dev
opment of a small “transfer project” that would ha

the possibility of receiving technical and nanciig U"T"-/'k Q&OW\L WG‘MU"'G‘MQ

support by the EWH project for its implementation
e day’s activities and exercises led to the deve
opment of such a transfer project by rst asking re
vant questions in regard to gender and gender eq
ity at the school, then looking for some evidenee ¢
cerning a potential or potential answer/s and ba
on these, planning for an intervention that woul
improve the encountered situation at the school.
For its preparation the day was structured intg
logical sequence of three exercises building one L
the other. e rst exercise dealt with:

411 Five elementary questions about
gender at the school

e groups were asked to discuss what in their poir

of view were the ve most relevant questions f

improving gender equality at the school. e groups
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should come up with the consensus list of ve ques

tions and write them on a ipchart. Each group pre
sented their list of questions to the plenary after di
cussing in the small groups.

S
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4.1.2 Analysing the situation at school 4.1.3 Planning for the “transfer” project

e groups were asked to get valid data/ informatioin a third step the groups were asked to develop a

about their departments that show how gender isssiesll transfer project based on the informatien col

are taken or not taken into account. ey were askelécted. e facilitator presented a Power Point presen

to look into potential areas for analysis: tation explaining the various steps in project planning

* institutional policies (e.g. recruitment) and development.

e data systems and use of data

e organizational culture (student-teacher rela
tionships)

e technical gender competence (teaching-mett == T @
ods).

Before the lunch break the groups were asked t¢ >~ (& "' & $&# ($&#$#" 1 " H&( 9 (# ]
. . $ #F)LCC & (" (#F) #&

a short survey at the school in regards gender is greonow &# (& (#& (# ')$$#&(
based on the questions they had elaborated in ( 's bt #E”
previous exercise. As it was around midday and A C AL G L G A
administrative o ces were closed, there was no-op L4 (0 ISH&( "( #&  #"T " S&#SH' | ( ( -#) "#+
tunity to get quantitative data about employeesati / * (" -of) & # T (Fs& O ((#2
university. All the groups therefore opted to just dc .
random survey among students and available st
the university. Each group chose a di erent way to get

the information and to present the results.

Group work instructions ~
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e results were then used to discuss and develr
small transfer projects as the last exercise of the day




= 9 v @
! !
&, *&$ Y&, 4 #& ++4
HU ("M #( & # “H(H#D (" #" -+ *0
* 0 HE(O" (# 1$&#*
=
0, *& $ (('*,-&!,14 4
#1( H#)& (##p&'( O
# WO (e
- #)& !

4
S ey (7
o 1 # # ) #& ( # & (# & *
) #"Y #& $( (#
- FL)T O (E ()
. & ( & (+ ( $&# (! &'
o—( <

(
9z @ Qs (St nirocss ©
4
5 V& (1 $&#SH’ o #+ ( , .
&)| u(. " o e u( ey .( wo . *+1'& 6 * 5 1& $7 & s +- %l++1'8&
' N
5 & (" " - (#)" & (" (- 0 #| & s
( *& (-# & "('( # & -#) LS "3 ). (#
#"') ( ) (& %)
5 (( & -#) -#)&" 2 & " -#)& H o (($11& 't &!2 ,1'&5 ( *,% &,
R (( & + S#)8& $&HSH - ’&,,
2 $& "t ((#" = $& ' ( ("7
9 @ 9 s
4
S [
&t (#  (*
& ( &#)$0 "( &* "( # & ! ( # #2 (* ( (-3 #"( 9 ' i < = > ?
$$&# L (*(
c %($ W &, ,I'& ($ & 9 (* (9
S (*

el e ]

&#)" 0
-

*
#IS#H" ("0 ")IS( #"'0
(#:'0 )($)('0 (-

#)&  "$)('0 #&'S
& L(w
BT(#& N0 * ) (#"

$ (
& " . (#"0
o

#'('0 & )&& "(
#& #

#'(

37



Participant instructions
Gender Training Exercise E 3_3

“Analyzing the situation at our school”

Group work instructions on situation
analysi®

e objective of this exercise is to get to know bet
ter the current situation at the school in regard to
gender issues.

Read carefully the group work instructions
before you start working. Clarify any questions with
the facilitator (10).

ExerciseGo and collect valid data/ information
about your department that shows how gender issues
are taken or not into account. Potential areas fer anal
ysis may be:
e institutional policies (e.g. recruitment)
e data systems and use of data
e organizational culture

(student-teacher relationships)
e technical gender competence

(teaching methods).

Step 1.Develop a short questionnaire of what you are
intending to investigate (15’). You may use the ve
guestions you have developed in the Exercise 3_2 Five
elementary questions on gender at the school. You
can also choose other questions you feel are relevant.
Step 2:Go and ask for the information needed in
your working unit or in the working unit you are
dealing with (20°)

Step 3 Collect all information received and come
back to your group (15’)

Step 4:Discuss the results within your group and
develop a presentation (this may be a drawing, a table,

a list of statements, etc.) (15")

Step 5:Present your results in the plenary (10).

10 Examples for questions for analysis: what are problems in our departnetated to gender? How many women and men work in the department
and in which positions? What are the distinct functions of men and women in ép@adment? Who is doing what? How do men and women relate
during their work? What are teaching methods applied by men and womeneesth



“Planning my/our transfer project”

Group work instructions

Introduction

e group work on a transfer project that helpse How are we going to realize it? What are practi
improving gender equality at your school or in the cal approaches? (this is the strategy)

working unit is an exercise where you can put into — What are we going to do concretely? As a
practice what you have learnt so far in the gender team? As individual? (these are tasks and

training workshop. ere are several recommenda activities/ responsibilities)
tions for you, which will help you to complete this What kind of support do we need? Whom do
exercise successfully: we need to convince? Who may be hindering us?

a) a) Select a small project that does not need too (this is the stakeholder analysis). Identify and
much assistance from other people/institutions/ describe the important stakeholders involved or

entities a ected. ese can be other school departments,
b) Base the selection on previous exercises, in student groups, committees, etc.
which you have developed ideas for changes at What are your assumptions, what are risks?
the school in favor of gender equality (optional)
c) Relate the transfer project/activity to the * De ne the main activities/ the next steps.
adopted gender action plan — What is the rst step?
d) Follow the group work instructions, then you — What are next steps?
will make best use of the little time you have < Draft a logframe for your project (optional)
been given to conduct the exercise « When are we going to start? (this is the time
frame)
Procedure * How do we measure results and success?
Step 1.0rganise your workplace and your team — o De ne atleast 2 indicators per project
(task assignment: facilitator, time keeper, research  objective measuring your expected aehieve
ers, writer, presenter, etc.) ments over time

e How much will it cost?
Step 2.Decide on a small project that you are going Select a convincing title for your transfer project!
to implement in the next three months in your work
ing unit and that is based or related to the activitiStep 5.Prepare your presentation for the plenary (this
in the adopted gender action plan. can be a PowerPoint, a text that you present, ip chart
papers for each of the chapters, soft board with col
Step 3.Each group member writes down what he ored cards). e full text should not exceed three A4
she wants to be changed on colored cards. Pinhges:
colored cards to the softboard, grouping similar top e presentation should have the following
ics into clusters. Decide as a group which of the clus structure: Title, objective, target group, list of
ters to tackle. activities, time plan, cost estimates for each of
the activities.
Step 4.In the group, please discuss the following
guestions and write down the results of your disciYou can use the following documents/handout for

sion for each of the questions: your group work:

e What will be the end-result of the project? * PowerPoint proposal content
(this is the objective/aim) * Logframe pattern

e Why are we going to do it? *  SWOT analysis pattern
(this is the justi cation) » Organizational plan pattern.

— Use the situational analysis to describe the
problem you are addressing with the proj
ect, the objective/s to be reached and the
justi cation for it (see power point slides on
Transfer Projects)
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e groups then worked based on the PowerPointand How are we going to realize it? What are prac
the group work instructions on three di erent but tical approaches? (this is the strategy)
interrelated transfer projects that are linked to the — What are we going to do concretely? As a

gender action plan. team? As individual? (these are tasks and
activities/ responsibilities)

Group work instructions — What kind of support we need? Whom we

Select a small project that does not need too much  need to convince? Who may be hindering

assistance from other people/institutions/entities us? (this is the SWOT analysis)

Base the selection on previous exercises, in which yot# When are we going to start? (this is the
have developed ideas for changes at the school in favor time frame)

of gender equality — What is the rst step?
Relate the transfer project/activity to the adopted — What are next steps?
gender action plan e How much will it cost?

Use the power point presentation to develop the
most essential parts of a project proposal: title, prej groups changed their composition for the last
ect context and problem statement, objective{s), taxercise and worked on the transfer projects and
get group(s), main stakeholders, approach and maéwveloped a sketch for a project proposal based on
activities, budget. the project description given in the presentation. e
output of the group work is just a draft document
In your group, please discuss the following questiomkich needs further elaboration. It is a up to the gen
«  What will be the end-result of the project? der center and the TU president to choose which of
(this is the objective/aim) the projects to select.
*  Why are we going to do it? (this is the justi
cation)

4.2 Group work results

421 Group 1 - Blue

is activity laid the foundations for the transfer
projects. e exercise focused participants on €ssen
tial gender topics to be dealt with before elaborating
the situation analysis.

e participants were divided into three groups:
one group men only, one group women only, one
group mixed. At the start of the second day of the
workshop only 12 participants had arrived, and the
workshop started 30 minutes later than planned. Over
the course of the morning six additional participants
arrived and were assigned to one of the three groups.
at way the groups became rather big and discussion
was uneven among the participants.

Each group member worked rst individually on
his/ her own ideas for questions. at way the groups
came up with many questions that were put on to a
soft board and then further discussed. Questions were
clustered according to themes or taken out when too
general to be applicable for answers in the university.




Transcripts of the Men’ Group individual

cards .
Does gender perspective actually pave the way What is the essence of participating in gender

for the formation or crafting of a good gender
policy on gender sensitivity or gender equality.
Are women students and men students treated
equally at Tubman University? .
How many men as compare to the number of
women working in the Gender o ce at TU? -«
ere are how many male and female sta .
working in the o ce of the president of TU?
How many men and women do we have as -
instructors in the Tubman University? .
How many male and female instructors are
there in the college of the health sciences?

Questions taken out because they were too general

What is the essence of gender equality?

sensitivity in our society?

Is gender equality actually achievable in our
society?

Does gender equality transform our society
positively?

Is there any disadvantage of gender equality?
What are the roles and responsibilities of a
gender?

ere are how many types of gender?

What is gender and its importance?

Questions taken out because referring to organiza

How well both men and women who are stu tional issues

dents know what gender is? .
Why females are less competitive in the
school?

Are activities on the Tubman University well ¢
balanced when it comes to gender?

What method can be used to have gender bal
ance in the institutions?

Why is it that students who are participating

in this workshop are only health sciences stu
dents precisely Public Health?

Why choose this venue to carry on the gender
workshop?

e group discussed about all the questions and then
ere are how many female and male instruc decided which ones to present as their ve elementary

tors working in the college of health sciencesquestions in regard gender at the university.

Will special treatment for women increase
their participation in an organization, institu
tion or program?

41
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e result of the group discussion is shown in thee last question referring to if a gender perspective is
photo below: necessary to develop sound gender policies for gender
equality was answered by the facilitator with a deter
mined YES. Without a gender perspective geneer pol
icy will become “gender-blind”.

e groups were then asked to select one of the ve
guestions to nd more information about it coneuct
ing a very small eld research at the university campus.

Consolidated questions:

*  What method can be used to have gender|bal
ance in this institution

e ere are how many male and female sta and
faculty at TU?

e How well both men and women who are stu
dents know about gender?

e Will special treatment for women increase
their participation in decision making? Research question: “How well both men and

» Does gender perspective actually pave the wagmen who are students know what gender is?”
for the formation and crafting of good genderEach member of the group interviewed ve (5) persons
policies on gender equality here at TU? coming up with a sample of 30 interviewees.

e group presented the results in a table with gual

itative indicators for gender knowledge: no knowl
ere was some discussion about the question: “Widdge, little knowledge, full knowledge. ey rated
special treatment (attention, focus) for women increftse answers according to their own understanding of
their participation in decision-making at TU?” Congender. In the discussion they verbally explained the
cerns were raised in the sense that such special “trgatpretation of each of the parameters:
ment” would create jealousy among men students andNo gender knowledge: if the person said he or
employees. However, the facilitator explained that asshe did not know about gender
long as women are underrepresented in the TU activ Little gender knowledge: if the person relate
ities and positions special attention to this fact will be gender to males and females or men and
necessary for reaching a better gender balance. women

* Full gender knowledge: if the person knew
Comments from the facilitator that gender has to do with roles and responsi
The facilitator explained that there is no single bilities of women and men in society
“method” for improving the gender balance, but
that it is a medium- to long-term goal to be reachegltable shows that the majority of the respondents
by many di erent strategies including promotion dhinks they have no or little knowledge about gender.
women’s participation in all activities of the unive®nly two (2) men and ve (5) women were found to
sity, gender sensitive recruitment procedures, spdwak “full gender knowledge”, which is a little more
training for women students to talk in front of theéhan 10% (in this size of the sample it is justi ed to
class, etc. have percentages).



Comments from the facilitator

e group used a qualitative question for the small
research and de ned beforehand the categories of
gender knowledge they would expect in the respon
dents’ answers. is is a good way to have consis
tent results. e group also decided to conduct this
research among one university group only: the stu
dents. e presentation in a table facilitates under
standing of the ndings. ese ndings give a good
argument for having gender sensitization activities
or information campaigns about gender and gender
issues at the university.

The transfer project: Gender sensitization and awareness forssatidén

Project Title Intervention area(s)

Gender sensitization and awareness for studentBreaking the stereotype about gender and gender
atTU related issues

Problem statement Stakeholders

Based on a survey conducted, we realized that n@@sihder center of TU and GIZ
students don’'t have basic understanding of gender.
Empirical data shows that there is an urgent neecBiodget

carry on gender sensitization and awareness.

Activity Budget
Objectives Radio talk-shows (content developmeniy/A
e To educate students of Tubman university Focus group discussions US $ 1,000.00

about the meaning of gender, and
* To create and enabling environment for equal Gender awareness events US $ 1,500.00

rtunities. e .
opportunities Sensitization Materials ( yers, posters,|do® $ 1,000.00

Target group chures, etc.)

Students of Tubman university Total US$ 3,500.00
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Comments from the facilitator

e activities proposed and the intervention area
match well with the problem statement. e project
implementation will need, however, external assis
tance for the development of professional and-techni
cally sound radio messages as well as for the-informa
tion material. e group wisely decided to leave this
position open in the budget. e project can make a
change in regard gender stereotypes by using mass
media approaches to address the students of both gen
ders at the university. At the same time, other mem
bers of the university will also become aware when lis
tening to the TU radio station. Again, these messages
if they are general enough can also be used to inform
the communities outside the campus.

It is important to decide who will be responsible
for the development of the messages and the imple
mentation of such a project. Is it the gender o ce or
the student organizations or both? Also, there may be
recurrent costs involved if the activities are to be con
ducted every semester for new students.



4.2.2 Group 2 - Yellow

Five elementary questions about gender at the
school

How is the participation of men and women

like in the various classes?

Is there a representation of men and women at
the position dean in the various colleges?

Is there a balance in the gender department at TU?
Is there an equal representation of men and
women at the four top positions at the university?
What is the percentage of men and women
employed at the university?

Is there balance at the nance department?
What policies does your school have regarding
employment?

Are gender related data collected and ana
lyzed? How often?

What is the ratio of boys to girls in the school?
What are gender related activities in your
school?

Is there a gender center in your school?

e group discussed about all the questions and then
decided which ones to present as their ve elementary
questions in regard gender at the university.

Transcript of the Mixed Group’ s individua

Cards

* What is the importance of gender at Tubman
University?

* What are some ways in which institutions ca
address issues of female unemployment?

* How can TU improve female participations at
all levels?

e Can employment and skill training help to
change the perception of men and women?

* How can gender issues be handled e ectively
with success stories?

» Are there policies on gender balance in the
institution?

Do women serve as departmental heads at
Tubman University?

* Are there punishments for those who may se
ually harass females?

=)

x

* Is the university gender sensitive in its recruit

ment plans?
¢ How many men and women are there in key ¢
administrative positions at TU? .
* How many pillars is this university based on?
Is there gender equality? .
*  Who is the vice president of the university?|ls
the vice president a male or a female? .

» Are there capacity building opportunities for
both genders in your school?

e Is there a representation of men and women of

the position of dean at the various colleges?

Consolidated questions:

What is the ratio of boys to girls in your school?
How can Tubman University improve women’s
participation at all levels?
Are there punishments for those who may b
caught in the act of sexual harassment?
Is there an equal representation of men and
women at the four top positions of Tubman
University?

Are there capacity building opportunities for
both genders in your school?

@
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Comments from the facilitator: 1. Is there equal representation of women and

Although some of the questions are stated in a gen men at the four top positions at Tubman uni

eral way, all can be relevant when conducting a soundversity?

situation analysis regarding gender at the universkl.respondents answered with “no”. Some of the rea

is list of questions provides a very relevant inpuson presented by the group were:

to the gender center when it comes to analyzing theMen are more ambitious than women

school situation. e Loss of trust and con dence in women

e Few quali ed women are not willing to come
to Tubman university because of their families
and the distance

*  Women show less interest

2. How can Tubman university improve wom
en’s participation at all levels?

is question focused on recommendations how to

change the situation. e answers may be taken to

develop strategies for change:

e Motivation and workshop for better under
standing of the women’s roles

* Recognizing women'’s potential

e Scholarship provision for women

e Carrying out regular programs for women on
decision making

e Providing educational opportunities

e group was asked to also provide quantitative
information on their sample. ey interviewed seven
(7) men and ve (5) women, among these four (4)
Research question: faculty, four (4) students, one (1) from administration
Is there an equal representation of men artd three (3) from other sta .

women at the four top positions of Tubman

University? Comments from the facilitator

In a rst presentation of the research results al infor
mation gathered needs to be presented. ere were
more answers to the two questions that were either
categorized or omitted by the group when present
ing. In doing so, the results of such ndings are not
complete.

Yet, the qualitative results represent valid infor
mation for further investigation speci cally in terms
of the recommendations.

e group presented the numbers also as percent
ages. In this small sample it may not be useful to have
percentages, the absolute numbers may in this case be
more revealing than percentages.

e group was composed of six (6) members. ey
decided to ask two questions each to a randem sam
ple of 12 person in total:



The transfer project: Fully functional gend

Project Title
Fully functional gender center at Tubman Uni
versity

Problem statement

er center at Tubman tyniversi

Most students of TU are not aware of gender issu

Objectives

* To make TU students aware of gender issues
through the activities of a fully functional
gender center.

Target group

e Gender center sta (direct)

e TU students, faculty, and sta and commu
nity members (indirect).

Budget
Approach/main activities Budget US$
Furnish o ce 1,000.00
édequate training for sta 5,000.00
Procuring materials/logistics (equipme2t000.00
_Creating a gender library 2,000.00
Total 10,000.00

Implementation plan
* Fund raising activities
e Donors
Grants and Project proposal
* TU support
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Comments from the facilitator
e project proposed does not refer directly to thes objective of the project would then be:
ndings from the short research. e problem statee A fully functional gender center is able to
ment refers to insu cient gender awareness amongincrease gender awareness among students and
Tubman University students. To deal with thatprob employees at TU.
lem a fully functioning gender center is not directly
needed (see project proposal of group 2). e linlkere are some pre-conditions for a fully function
between the problem and the proposed solutioninig gender center which are not mentioned in the
rather indirect. Yet, a fully functioning gender cenfaoject sketch: there should be a job description/
can represent the necessary infrastructure to contdigit description for the person in charge of the gen
all gender related activities and plan for them.  der center; the implementation plan as well as the
budget needs to be in accordance with the example
e problem statement would then be adapted accorgresented in the ppt presentation from the work
ingly: shop. And last but not least, a gender center will
e ereis no institutional structure nor su have running costs in terms of stationery, budget
cient technical gender competence at Tubmdar activities, cost for printing materials, room rent
University that is responsible for gender awa(®), electricity (?), etc.
ness raising activities.



4.2.3 Group 3 - White

Five elementary questions about gender at the
school
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Transcript of the Women'’s Group’ s Consolidated questions:

individual Cards

e Are both boys and girls given equally opportu
nities to answer question in class?

e ere are how many females and male teachers
in your school?

*«  What is the average of boys to girls in your
school?

e Is your school practicing gender equality?

e How do you feel about gender in your school

e« What is the importance of gender equality inja
school?

e Are the girls and boys gender sensitive in your
school?

*  What are the relationships between boys and
girls in a school?

e What are your policies that would protect me
against perpetrators/abusers?

e Can | join the school band?

« Do both boys and girls participate in gender
activities at school?

« |s there gender balance in your school? Research question:

~J

« What is the ratio of boys and girls in the “Do male and female share equal
school? opportunities in Tubman University?”

e Is your school gender sensitive?

* Is your school taking into consideration gendsiumber of respondents: ...........ccccccveerinnen. 25...
equality? MaIE: ...t 16..

* What is the ratio of female and male teacherEemale:............cccveiiiiiiiii i, Q...
in your school? D I TSR 21..

e How do you see me as a girl or a boy? NO: i 4.

e Would I stand a chance to be rank 1 in class®ale who said "yes™.............ccoeeevieiiiiiiiiennn, 12

¢ Where will | sit inside the classroom? Male who said "N0™..........oeeveeiiiiiiiieiiee e 4.

* What can we do to improve the gender equalFemale who said "yes™..........ccccoeveerivnreennnn 9.
ity in our school? Female who said "n@":........cccccviiiiiiieieees 0.

*  What can we do about gender stereotypes?
e What is the total number of men and women Why “no"?

teachers in the school? e e scholarship o ering is mostly for women
¢« What are the total number of boys and girls in Because professors prioritize female students
each class? over male students
« Are there boys and girls-teams in the school? Number of employed men are many compared
to women

e group had developed clusters or themes of their Issue of female students entering TU over the
questions and developed from these then their con years have been based on personal relationship

solidated ve questions. not professional relationship

e Opportunities * Females don't feel discriminated in Tubman

¢ Number of male and female teachers University

« Ratio of male and female students

* Gender equality practices During the discussion the following additional infor

mation was given:
is group brought up a wide range of questions botl$ta : 5, 2 women, 3 men
relating to the school and its policies in favor of gen8¢undents: 20, 13 men 7 women
equality and very concrete questions that would make
a change for the individual person. As with the gendegroup had ve members. Each member asked ve
mixed group the women'’s group addressed the issyeofons randomly in the oors of the university to
sexual harassment. is may be taken as in indicatanswer their question coming up with a sample of 25
for action by the gender directorate. persons interviewed.



e results were presented on a ipchart paper.
e information would have been more transparent
if presented in form of a table:

Equal oppor

tunities for

both genders

at Tubman? Male Female Total
Students Sta Students Sta

Yes 13 3 7 2 25

No 4 0 0 4

Total 13 3 7 2 25

In the discussion the question came up, how the sahe share of 25% critical respondents seems to be
ple was composed in regards sta and students. ®o much to be ignored. e results justify a sounder
information was then given by the group and add@u/estigation with a bigger sample.

to the ipchart.

e four men who thought there are no equal Another answer matches with the gender audit results:
opportunities at the university were asked for their Women do not feel discriminated at Tubman
reason to give this answer. e answers were also pre university
sented on the ipchart.

e qualitative answers revealed that there seemgain, this statement may be questioned by a sounder
to be a critical perception of the men in regard-focusvestigation about the reasons of women students to
ing on opportunities for women and the status epress that feeling.
women students at the university: Answers to both issues may result in a better
e e scholarships o ered are mostly for women understanding of gender issues at the university and
» Professors prioritize female students over mdéad to respective actions by the gender center.

students
+ Issues of female students entering TU over tAene transfer project:

years have been based on personal relation Gender training for students, staff, and

ships not professional relationships faculty at Tubman university (TU)

Before entering the last group work of the exercise,
In addition to it there had also been the opportithe facilitator gave a short input about how to develop
nity to ask the persons who answered the questpnject proposals. e groups then worked based on
in a positive way about their reasons for such e powerpoint and the group work instructions on
answer. e group did not present the answers ahree di erent but interrelated transfer projects that
those who said "yes", there are equal opportunitee linked to the gender action plan.
in their results.

ese ndings match with those from the self-as Project title
sessment, and the focus groups results. e nding&ender training for students, sta , and faculty at Tub
may be used by the gender center to inform the stoan university (TU)
dents and sta about the universities activities to
promote women and how women, e.g. are conskéroblem statement
ered when approving scholarships or how womeme is a misunderstanding how scholarships are
perform in their studies. If these facts are publishedarded on TU campus: that scholarships favour
in a transparent and anonymized way on wall paperemen over men at TU.
or other publicity channels, these false perceptions
may decrease at the medium term. Project objective

One observation is necessary, though: the nufio provide regular training to reduce the misunder
ber of critical responders was only four. So, eacts@nding of how scholarships are awarded at TU.
the above statements come from one individual man.

In relation to the 12 men who were a rmative inTarget Groups
regard the questions, it is the minority (25%). YeStudents, faculty and sta (100 people)
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Intervention areas scholarships and academic performance. is should
e Supplying (?) scholarship information-espe be done in an anonymized way, for example provid

cially for male students at TU ing the percentage of women and men student in their
e Publish a list of scholarship recipients each grades of academic performance (sex disaggregated
semester data); the ratio of men and women awarded scholar
ships in the di erent study areas among others. It may
Main stakeholders be counterproductive to organize discussions with
Glz and TU scholarship department students about these issues as such discussions may
deepen the prejudices when contested and debated the
Approach and main activities topic. Publishing results has an informative character,
e Awareness and sensitization for gender trainand everybody can access this information. Having
ingatTU these statistics available when discussion arises may

* Meeting with students, sta, and faculty to be a more successful strategy compared to organizing
discuss the issue and the way forward on  meetings about it.
scholarships
* Make the policy public
Summary comments

Estimated budget costs Step 1: Five elementary questions on gender at the
2000 US Dollars, transportation, feeding and statioschool
aries per semester. e questions of all three groups can be categorized

e audience asked why the target group was satcording to the four analytical categories of the gen
as 100, when the university has more than 1700 dder audit:
dents, sta and faculty. e group explained that thel. Political will/ Structure
gender training workshops are planned for 160 p&o Organizational culture /Women and men-rela
ple per semester. tionships/Communication
3. Accountability/transparency (necessary quan

titative information/gender data and statistics)
4. Gender knowledge and competence

Although some of the questions need reformulation
and some questions are too broad the end results of
the questions from the groups was impressive.

Step 2: Analyzing the situation at the school about
gender

Some of the results are very interesting because they
reveal serious prejudices about women among respon
dents that match with the results from the self-assess
ment and the focus groups. Also, the recommenda
tions from the qualitative questions can be taken on
board by the gender center.

Step 3: e transfer projects
e projects elaborated are in a very initial state and
need further work. It is a up to the gender center

and the TU president to choose which of the proj
ects to select.

Comments by the facilitator Two of the proposed projects deal with raising
While the title of the project deals with gender-traimawareness on gender and sensitize for gender issues at
ing for the di erent groups at TU, the problem statethe school aiming at decreasing prejudices and-increas
ment refers to misperceptions about the status-andisg gender knowledge. ere is obviously a need for a
uation of women at the university. Especially in regatducture or a person responsible to plan and organize
favorable treatment of women concerning scholarstifpsse activities. erefore, the project aiming to set up
and preferences by the professors, it may be wis fidly functioning gender o ce at Tubman Univer
conduct gender trainings that reduce gender pregity establish such a structure responsible for gender
dices and jealousy of men students. A second strasetjyities. ere are some pre-conditions, though, for

in this regard is transparency in all issues relatedgd@stablishment. ey are mentioned above.



5 WRAP UP AND CLOSING

5.1 Pre-test and post-test

1. What, in your point of view is the di erence ¢ Women take care of the children
between the terms: “sex” and “gender”? Women cook

e di erence between the terms “sex” and “gen ¢« Men are outside the home

der” is the following: “sex” refers to the biological
(natural) di erences in the physical features/char

* Men provide for the family
e Men make the important decision

acteristics of a male and a female person. “Gen

der” refers to the social roles, responsibilities, @elason for using them certainly lie in the cultural

the power relations between men and womanenvironment and the traditional task sharing between

a society, these roles are learnt and not inheritexdn and women. Societies change with time and roles
2. What gender stereotypes are you confronted walBo change but thinking stays behind and is main

in your working environment? To what extent atained a long time after roles have changed. Now

these stereotypes positive? To what extent are theyen study, they are more independent, they share

negative? the family income and are professionals. But still the
e Men are more intelligent compared to typical stereotypes are maintained in the society, more
women in the rural areas than in the urban setting.
< Women do not participate in class, they are
shy 4. If you were asked to describe the concept-of gen
* Men perform better academically der to someone, what would you list as its key
« Women are not active features? Key features/components of the gender

concept are:
ese stereotypes may have positive implications ¢ Gender is di erent from sex; it is not biologi
because everybody “knows” them and there is secu cally determined
rity about one’s own role. ey are negative, because ¢ It varies from culture and culture, and with
they stigmatize women and therefore maintain the  the economic, social, and political context
unequal power relations between men and women. « It varies over time
e We learn gender roles, which implies they
3. What gender stereotypes do you use often inyour  can change
social environment? In your point of view, what ¢ Persons who act outside their assigned gen
do you think are reasons for using them? der roles may face disapproval from family
*  Women are in the home and society
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e ltis important to consider gender relation- 6. In your point of view, what are relevant-ques

ships tions to answer in order to analyse the situation
e Gender relationships are power rekation in your working unit/institution in regard to gen
ships. der equality? All the questions that the groups

developed during the exercise in the gender train
5. Please write down up to ve di erences in the ing:
daily work(load) between men and women inyour ¢ What is the share of women and men among

societal setting. students in all levels and all study elds?

e Women stay up early in the morning to pre- < What is the share of women and men among
pare breakfast and fetch water, while men faculty members in all study elds?
sleep later and get served by the women e How many women are in decision making

e Women are mostly the ones who sell vege positions at the TU compared to men?
tables at the market, while men do the farm < To what extent is gender a known concept
work among students, faculty, and employees at

* Women are the ones who prepare food, TU
while men come home and expect the din e What are prejudices about women and men

ner to be ready for them at TU?
¢ Men relax in the evenings while women
have to clean the house and wash the dishés What do you think you can personally do to
* Women take care of the children while men increase gender equality in your working unit/
meet with their friends to talk. school? All the answers given in the post-test when
they relate to activities and actions/attitudes of the
responding individual.

No. of correct or partly correct answers 0 1 2 S 4 5 6 Total
Pre-test 1 2 8 5 1 3 20
Post-test 5 6 8 8 17

e results of the pre- and post-test show the usual
distribution in regard the range and shift. e range

in the pre-test is between 0 and 5 points whereas in
the post- test it is between 3 and 6, much narrower.
Also, the whole group shifted in the post-test towards
better results. While in the pre- test, only 4/20 (20%)
would have passed, in the post-test 12/17 (71%) would
have passed.

e workshop concluded with some words of thanks
and farewell.
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